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TRANSFORMING
LANGUAGE
LEARNER
SUCCESS:

HOW SCHOOLS CAN CONFRONT THE
TOP 10 SYSTEMIC INEQUITIES

INTRODUCTIONS:
• Take a moment (>3 minutes) to greet and introduce yourself to a 

colleague using the sentence stems below:

1. Good morning. My name is _____.

2. I work at _______ in the role of _______.

3. This is my _______ (ordinal number) year working in a school with 
language learners.

4. Something we are doing right now that is working is _________.

5. A challenge that keeps me up at night is ____________. 
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@TajuLearning

www.linkedin.com/in/alexandra-guilamo-a0844010a

Alexandra Guilamo TajuLearning

alexandra.guilamo@tajulearning.com

WHAT DO I NEED TO KNOW:
The population of ELLs in 

the U.S. is growing 
Øin size
Øprevalence in rural, suburban, 

urban, small and large districts.
Øvariety 
Ølanguages
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WHERE DO WE STAND
• Over five million ELLs in US schools
• Over the past 10 years, the number of ELLs has grown by 57% 

(NCELA, 2007)
• 59% of ELLs qualify for free/reduced lunch
• ELLs consistently score lower than monolingual peers in 

reading and mathematics

• Students who speak another language at home lag behind 
their monolingual peers in high school completion

(NCELA, 2008)

WHY MUST WE TRANSFORM OUR APPROACH NOW?

In the last 15 years, our young bilingual population in the 

United States has grown by 24 percent, (Park, O’Toole, & 

Katsiaficas, 2017) and based on 2017 figures, it is estimated 

that more than one third of all US students in grades Pre-k 

– 3rd grade are emergent bilinguals (Park, Zong, & Batalova, 

2017).

***More often than not, bilingual students, in both 
Elementary and Secondary schools are U.S. born***
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SHARED RESPONSIBILITY:

The immense growth in the number of language 
learners has brought about a new educational 
imperative for us all: improve the quality AND 
impact of instruction for this growing number of 
students or face the consequences of a nation’s 
majority that will enter the world without the 
education and expertise necessary to be our 
future. Alexandra Guilamo

PULSE CHECK:
I understand what systemic structures & decision-
making processes will ensure the success of EVERY
language learner I serve and why they are necessary to
address systemic inequities…



8/7/19

5

Teaching for the Achievement & Justice of Us

A PRINCIPLES OF SYSTEMIC LEADERSHIP WITH ELLS:

Collaborate 
& Partner

Nurture 
culture

Equity not 
conformity

Quality not 
service

Student-Centered using “The Rule of Mine”

TOP 10 SYSTEMIC INEQUITIES 
IMPACTING ELLS’ SUCCESS:

1. Over-delegation & ’othering’ 
of ELL success

2. Program model mismatch
3. The good instruction is 

simply good instruction 
paradox

4. Viable Curriculum
5. Quality Assessment & data 

systems
6. MTSS/RtI for early & 

accurate identification of 

intervention or acceleration 
for ELLs

7. Observation, support and 
evaluation of ELL/bilingual 
staff

8. Master scheduling
9. Budget allocations
10. Discipline policies
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SHARED RESPONSIBILITY

ESSA now mandates that 
states must identify for 
targeted support and 
improvement any and all 
schools with a 
“consistently 
underperforming” 
subgroup.   

1. Over-delegation & ’Othering’ Of ELL Success:

Classroom Teachers Building leaders District leaders

qSo why does this 
matter in my 
district?

qWhat new ideas 
does this spawn for 
me?

qWhat creates doubt 
and/or uncertainty?
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Range of programmatic options:
1. Transitional bilingual education (full time or part 

time)
2. Transitional program of instruction (push in or pull 

out)
3. Dual language instruction (one-way or two-way)
4. Heritage language
5. Sink or swim

2.    PROGRAM MODEL MISMATCH:

Teaching for the Achievement & Justice of Us

LANGU
AGE

Standards are 

what students 

need to access 

content 

Blind Spots:

ACKNOWLEDGE THE MISMATCH…

We say that every child is valued, cared for, and has the right to 
the tools needed for success.  Yet, sometimes our blind spots 
make us miss opportunities to make system-wide educational 
decisions that make that vision a reality…. 
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POLICY & QUALITY EDUCATION:

• Current debate about bilingual programming versus 
English only instruction
• Political issue: laws in four states (CA, MA, AZ, FL) that 

have mandated English only instruction for all ELLs
• Research and reviews of the literature have found that 

bilingual programs seem to be more effective for ELLs

DLO Leadership Institute

Teaching for the Achievement & Justice of Us

If the goal of any 

educational program 

is to close 

achievement gap…
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The Research
Reviews of the research on bilingual education showed that the most 
successful outcomes in English achievement, as measured by norm-
referenced standardized tests, occurred among English learners who 
received home language instructional support over a longer period of 
time. Further, sustained and dual language instruction benefits both 
English learners and native English speakers, and consistently leads to 
achievement measured in English that is similar to or higher than that of 
matched groups who were in English mainstream programs 

(August, McCardle, & Shanahan, 2014; August & Shanahan, 2006; Genesee et al., 2006; Lindholm-Leary & 
Genesee, 2010)
(August, McCardle, & Shanahan, 2014; Genesee et al., 2006; Howard, Christian, & Genesee, 2004; Jepsen, 
2009; Lindholm-Leary & Genesee, 2010; Steele et al., 2017; Thomas & Collier, 2012; Tompson, 2015; Umansky
& Reardon, 2014) 

UNDER-EDUCATION LEADS TO   
UNDER-ACHIEVEMENT:
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qSo why does this 
matter in my 
district?

qWhat new ideas 
does this spawn for 
me?

qWhat creates doubt 
and/or uncertainty?

3. THE GOOD INSTRUCTION IS SIMPLY 
GOOD INSTRUCTION PARADOX

I HEAR MY STUDENTS SPEAKING ENGLISH ALL THE 
TIME, DON’T THEY JUST NEED GOOD INSTRUCTION?

• Language acquisition is a long-term process
• It takes about 3 years to acquire social language
• It takes between 5-7 years to acquire academic language

****provided the language user receives uninterrupted quality instruction 
during the course of that time span
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WHAT IS ACADEMIC LANGUAGE?
Academic language is the 
oral and written language 
needed by students to 
effectively learn in schools 
and show mastery of what 
they have learned.  It 
includes vocabulary, 
conventions, features of 
content specific discourse, 
and the cultural context  
that surrounds language 
use.

Levels of 
Complexity

Criteria Feature

Discourse Quantity, 
Variety, and 
Style

Coherence, amount, 
structure, variety, and 
complexity language
being produced.

Sentence Structure and 
Conventions

Mechanics, fluency, and 
accuracy of target
language structures.

Word Tier 1 – Tier 3 
Words and 
phrases 

Knowledge and use of a 
range of vocabulary 
including multiple 
meaning words, idioms, 
phrases, etc.
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STUDENTS’ LANGUAGE PROFICIENCY 
DESCRIPTORS HELP US UNDERSTAND:

The language students can:

process •    understand •       produce •          use

https://www.wida.us/standards/CAN_DOs/

Bilingual students must have multiple opportunities to show 
how their  proficiency levels across four domains of 

academic language are progressing:

ORACY

PRINT LITERACY 
COMPREHENSION 

Listening

ReadingWriting

Speaking

Productive
Language

Receptive
Language
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Student’s current 
language proficiency

Language needed for 
student to interact with 
learning texts and tasks 

Scaffolding Language Production:

Level 1 Level 2 Level 3 Level 4 Level 5 Level 6

Supports needed 
to address the gap

INSTRUCTIONAL LEVERAGES FOR ELLS:

• Importance of oral language development in English
• Academic language and vocabulary development
• Opportunities for classroom conversation—collaborative/peer-assisted 

learning strategies
• Use of students’ native language in instruction is beneficial
• Use of simultaneous content and language assessments to guide 

instruction
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THERE ARE SOME GOOD INSTRUCTIONAL 
PRACTICES FOR ALL:

• Opportunities to practice, apply, and transfer new learning
• Feedback 
• Review and practice
• Assessment to monitor progress (then re-teaching if 

necessary)
• Opportunities to interact with peers in motivating and 

structured contexts

qSo why does this 
matter in my 
district?

qWhat new ideas 
does this spawn for 
me?

qWhat creates doubt 
and/or uncertainty?
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4. BARRIERS TO A VIABLE CURRICULUM:

Viable Curriculum: How Represented is Your Curriculum?

*1. The curriculum affirms the identities of the students who use it through content that explores many groups in society, 
engagement in real-world concepts, and integrating many heroes that allow all students to feel pride.

*2. The curriculum integrates and is aligned to ALL standards students must master: Content & English Language Development

3. The curriculum organizes curriculum into concept(s) that allow for deep learning and connections to their funds of knowledge.

4. The curriculum has included clear & effective tier 1 practices for language learners, daily oracy, language scaffolds (sensory, 
graphic, and/or interactive), & a balance of cooperative and independent experiences differentiated for language proficiency.

5. The curriculum provides appropriate variety, choice, and models in applying concepts to real-world and worthy tasks. 

6. The curriculum assesses student learning formatively and summatively in a variety of ways so that students can show what they 
know. Language, content and cultural learning for each standard and unit are assessed.

7. Curriculum includes access to culturally authentic texts, a range of genres & voices, and the truths from diverse perspectives 
that provide mirrors, windows, and doors for all culturally and linguistically diverse students.

qSo why does this 
matter in my 
district?

qWhat new ideas 
does this spawn for 
me?

qWhat creates doubt 
and/or uncertainty?
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5. ASSESSMENT & DATA SYSTEMS: 
LANGUAGE PROFICIENCY AND LITERACY

• Determine language program placement
• Monitor student progress/performance
• Inform instruction
• Guide student exit decisions
• Identify students eligible for special services (e.g. Title I, speech 

and hearing, special education, accelerated/gifted programs)
• August & Hakuta, 1997; Kato et. al., 2004)

What would you 
consider a fair and valid 

assessment for 
language learners?
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TYPES OF ASSESSMENTS

33

Type Assessing of When? Why?
Summative 

Co
nt

en
t &

 
La

ng
ua

ge
 

De
ve

lo
pm

en
t After Assessment of learning

Diagnostic Before Identify skill strengths and 
weakness

Formative During Assessment for learning
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qSo why does this 
matter in my 
district?

qWhat new ideas 
does this spawn for 
me?

qWhat creates doubt 
and/or uncertainty?

36

§ Response to intervention (RTI) integrates assessment and intervention 
within a school-wide, multi-level prevention system to maximize student 
achievement and reduce behavior problems.

WHAT IS RTI/MTSS?

(National Center on Response to Intervention)

6. MTSS/RtI for early & accurate identification 
of intervention or acceleration for ELLs

http://www.rti4success.org/pdf/What_is_RTI_2010_07_14_placemat.pdf
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ESSENTIAL COMPONENTS OF RTI FOR ALL:

§ Screening

§ Progress Monitoring

§ School-wide, Multi-Level 
Prevention System
• Primary Level

• Secondary Level

• Tertiary Level

§ Data-Based Decision Making 
for:
• Instruction 

• Evaluating effectiveness

• Movement within the multi-level 
system

• Disability identification (in 
accordance with state law)

37

Additional
Considerations

for ELLs:
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POSSIBLE LEARNING DIFFICULTY IF:
ü On-going weaknesses in phonological awareness (e.g., inability to match sounds to letters, 

hear rhymes, to replace one sound with another, break a word into sounds, blend sounds 
together) – it is a key predictor of word reading

ü Word reading difficulties in both languages (i.e., home language and English) 
ü Difficulty remembering or naming letters, sounds, and reading sight words accurately and 

effortlessly 
ü Spelling - Persistent and similar spelling errors or patterns in both languages (if literate in first 

language) 
ü Unique spelling patterns not attributed to influence of the other program language 
ü Limited vocabulary, even in native language, particularly the failure to make connections 

between known words and new words 
ü Absence of evidence of problem-solving skills such as, using the text & background 

knowledge to draw inferences.  This does not include misunderstandings due to lack of prior 
knowledge (which reduce over time).

ü Match oral skills with reading comprehension; as oral language improves, so should reading 
comprehension 

(Adelson, Geva, Fraser, 2014)

qSo why does this 
matter in my 
district?

qWhat new ideas 
does this spawn for 
me?

qWhat creates doubt 
and/or uncertainty?
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CONTEXT-SPECIFIC ACTION PLANNING:

System 
Plan
Team

Timing

Tools

q Board policies and budget allocations
q Recruitment, hiring, onboarding, and retaining staff who are effective in 

serving the needs of language learners
q Observation and evaluation of staff aligned to professional development 

and supports
q Assessment plans and tools
q Curriculum adoptions and “fidelity” metrics
q Discipline policies

System 
Plan
Team

Timing

Tools

q MTSS/RtI processes and protocols for early and accurate 
identification of ELLs that require intervention and acceleration

q Master scheduling that maximizes how students gain access to the 
faculty that best supports their development

q Communication with families and the community
q Professional development and capacity building for teachers and 

leaders
q Culture and climate
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MIX, PAIR, SOLVE 
• Participants will mix to form pairs and solve a problem
• I will pose a problem or asks a question 
• I will call, “Mix!” -Students mix around the room. (music) 
• I will call, “Pair!” (Stop the music)
• Participants will pair

VALUES & BELIEFS UNCOVERED…
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CRITICAL AREAS TO CONFRONT INEQUITIES 
SYSTEMATICALLY AND STRATEGICALLY:

1.If closing the achievement gap is a shared mission, 
systems MUST allocate school improvement funds 
equitably in order to achieve that goal.

2.Develop the tools and technical assistance needed to 
make data actionable for informing school 
improvements 

3.Conduct a needs assessment, including deeper data 
analysis and diagnostic review 

4.Clear processes for identifying educational inequities
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EXIT TICKET:

Teaching for the Achievement & Justice of Us

1. My biggest a-ha moment 
of the day was…

2. One inequity I am ready 
and committed to try in 
my school and/or district 
is…


